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Abstract 
Learning society should be encouraged in order to fulfil the rapid change of the world. Since teachers play a great role in the 
students’ learning, a study has to carry out to investigate the impact of organizational culture on teacher learning in municipality 
school. A total sample of 148 respondents consists of 16 principals and 132 teachers were selected from Nongkhai municipality 
schools in Thailand applying stratified random sampling. This study employed quantitative method survey design to collect data 
using questionnaire as an instrument. The data was analysed by using computer program to calculate mean value, percentage, 
standard deviation, correlation Pearson, and Stepwise multiple regression analysis. The results showed that the organizational 
culture and behaviour of teacher learning are at high level (ݔҧ = 3.81, SD = 0.43) and (ݔҧ = 3.81, SD = 0.47) respectively. The 
relationship between the organizational culture and the behaviour of teacher learning indicated a positive correlation (r = 0.554-
0.726) with a statistically significant at the level of 0.01. All the four types of organizational culture are significant predictors 
which contributing 71.30 per cent variance in teachers’ learning. In conclusion, the kinship or clan organizational culture should 
be adopted since it is the most significant predictor in improving teachers’ learning and thus encourage teachers to be effective 
learners.   
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction 
The rapid change of the world and the constant advancement of science cause the modern global community to 
adjust from the original to become learning society accordingly. Education is not only an important learning process 
and mechanism that leads to the development of community but also assist to enhance the development of the nation. 
In learning process, students must pursuit their knowledge eagerly, find answers to various questions by themselves, 
possess the ability for self-development at all time, and always desire to learn and pursuit their knowledge. As 
indicated by Office of Education Council (2003), those characteristics that mentioned above known as a ‘person of 
learning’. Thus a person who assists the learners to learn is known as a ‘teacher’. Teacher plays a vital role in the 
process of students’ learning in spite of being a role model to the students. According to Chinnaphat (2009), teachers 
need to have teaching spirit, love their teaching profession, self-discipline, set a good example to their students, and 
be a person of learning in order to excel in their teaching profession. 
Teachers are working in educational institutions which are driven by organizational culture. Kluckhohn and Kelly 
(1972) defined culture in an organization as a model or a way of living that makes the organization unique and 
different from the others. If the organizational behaviour can be affected by organizational culture, then the 
organizational culture would influence the individual learning of the personnel in the organization as well. A good 
example of a teacher in learning process definitely would affect the capability of the learners to learn more 
effectively and to achieve better academic result. 
2. Research Objectives 
The following are the main objectives of this study:  
a) To study the organizational culture and the behavior of teacher learning in Nongkhai municipality 
schools, Nongkhai province. 
b) To study the relationship between the organizational culture and the behavior of teacher learning in 
Nongkhai municipality schools, Nongkhai province. 
c) To study the impact of organizational culture on the behavior of teacher learning in Nongkhai 
municipality schools, Nongkhai province. 
3. Research Methodology 
The research population is 234 school administrators and teachers of 2014 academic year from nine Nongkhai 
municipality schools, in Nongkhai province. A total of 148 respondents consist of school administrators and 
teachers are selected by utilizing sample size determined by Sirichai Kanjanawasi’s (2007) educational study sample 
size table with 95 per cent of reliability has been taken into account. Meanwhile, stratified random sampling is 
employed. 
The instrument used in this research is a set of questionnaire consists of 105 items including 5 items of 
demographic information, 50 items related to organizational culture and 50 items regarding teacher learning 
behavior. Specifically, there are four types of organizational culture namely 12 items of adaptive organizational 
culture, 12 items of result-based organizational culture, 12 items of clan organizational culture and 14 items of 
bureaucratic organizational culture. However, teacher learning behavior comprised of five domains. They are 
creativity, inquiry habit, enthusiasm, persistent to increase effective learning and the application of knowledge, 
contributing 10 items for each domain.  
This questionnaire was then sent to a panel of experts for comments and feedbacks. The panel of experts was 
selected using the criteria based on their expertise in the area of leadership and holding administrative position as 
principal for validation purpose. The panelist chosen included 5 professionals from various fields, such as lecturers 
who are specializing in educational leadership and management, research methodology, statistical analysis, 
principal, and director of educational service. From the feedbacks returned by the panel, some modifications were 
made to the original instrument. 
Pilot testing of the instrument was carried out from 30 teachers who were not the samples of the actual study. 
Those teachers were chosen as their structure and population are the same as the actual study. To improve the 
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quality of the items in the instrument, they were also asked to give suggestions and comments on the items in the 
instrument. Revision was made based on the suggestions and feedback. It could be concluded that the instruments 
were reliable and good to use as the Cronbach alpha value indicated that all the research variables had higher 
Cronbach alpha value as 0.98. Descriptive statistic including percentage, mean and standard deviation were utilized 
in this study. Furthermore, inferential statistic like Pearson’s correlation coefficients used to explain the relationship 
between the organizational culture and the individual learning behavior of teachers. Finally multiple regression 
analysis was used to determine the organizational culture that affecting an individual learning of teachers in 
Nongkhai municipality schools, Nongkhai province.  
4. Conceptual Framework 
The variables in this study are elucidated in Figure 1. The variables include organizational culture and teacher 
learning behavior. The independent variable is organizational culture. The types of organizational culture consist of 
adaptive organizational culture, result-based organizational culture, clan organizational culture, and bureaucratic 
organizational culture. These four types of organizational culture are recommended by Daft (2007).  
Teacher learning behavior acts as the dependent variable and it measures five domains of teacher learning 
behavior. The principals and teachers’ perception of organizational culture on their organization is important as it 
affects the extent of their learning behavior. The five domains of teacher learning behavior are creativity, inquiry 
habit, enthusiasm, persistent to increase effective learning and the application of knowledge. In addition, these five 
learning behavior domains appear consistently and repeatedly in literature of The Office of Educational Council, 
Thai Ministry of Education (2007), Soinam (2004) and Soopa (2009).  
The five domains of teacher learning behavior are predicted to be associated with positive organizational culture. 
Figure 1 illustrates the conceptual framework for this study. This framework also predicts that all types of 
organizational culture promote teacher learning behavior.    
 
 Independent Variable            Dependent Variable  
 
 
 
 
 
 
 
 
 
 
 
Fig. 1. Conceptual Framework 
 
5. Findings 
5.1. Perception level of agreement on five types of organizational culture  
Table 1 shows the mean scores and standard deviations of the level of agreement on five types of organizational 
culture by respondents. As indicated in Table 1, the mean scores for the five types of organizational culture ranged 
from 3.72 to 3.94. The highest perception level of agreement was bureaucratic organizational culture (mean = 3.94, 
standard deviation = 0.60). The next highest was adaptive organizational culture (mean score = 3.80, standard 
deviation = 0.39). This is followed by result-based organizational culture (mean score = 3.79, standard deviation = 
0.54). The lowest mean score was clan organizational culture (mean score = 3.72, standard deviation = 0.58). The 
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overall perceptions toward the organizational culture in Nongkhai municipality schools, Nongkhai province is at 
high level.   
Table 1. The level of organizational culture. 
Organizational Culture Mean 
value 
Standard 
Deviation 
Level 
Adaptive  3.80 0.39 High 
Result-based 3.79 0.54 High 
Clan 3.72 0.58 High 
Bureaucratic 3.94 0.60 High 
Overall 3.81 0.43 High 
 
5.2. Teacher learning behavior  
Table 2 presents the mean scores and standard deviation of the five domains of teacher learning behavior. As 
shown in Table 2, the mean scores ranged from 3.66 to 3.96. This show that, the most frequently implemented 
learning behavior of teachers was creativity domain (mean = 3.96, standard deviation = 0.57). This is followed by 
application of knowledge domain (mean = 3.90, standard deviation = 0.57), enthusiasm domain (mean = 3.79, 
standard deviation = 0.56), and persistent to increase effective learning (mean = 3.73, standard deviation = 0.68). 
The learning behavior domain that least frequently implemented by teachers was inquiry habit (mean = 3.66, 
standard deviation = 0.56). Therefore, based on Table 2, it can be concluded that teachers, in actual situation, were 
implementing highly all the five domains of learning behavior. 
Table 2. Teacher learning behavior. 
Learning behavior Mean 
value 
Standard 
Deviation 
Level 
Creativity  3.96 0.57 High 
Inquiry habit 3.66 0.56 High 
Enthusiasm 3.79 0.56 High 
Persistent to increase effective learning 3.73 0.68 High 
Application of knowledge 3.90 0.57 High 
Overall 3.81 0.47 High 
 
5.3. Correlation between each type of organizational culture and teacher learning behavior  
Table 4 presented the Pearson correlation coefficient between the four types of organizational culture and teacher 
learning behavior. Based on De Vaus’s (2002) interpretation of correlation coefficients in Table 3, the correlation 
results between the four types of organizational culture and teacher learning behavior showed a significant 
relationship (p<0.01), with strength of association varying from substantial to very strong and positive. 
     Table 3. Designation strength of association based on size of correlation coefficients. 
Strength of association Negative Positive 
Low to moderate -0.29 till -0.10 0.10 till 0.29 
Moderate to substantial -0.49 till -0.30 0.30 till 0.49 
Substantial to very strong -0.69 till -0.50 0.50 till 0.69 
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Very strong -0.89 till -0.70 0.70 till 0.89 
Near perfect -0.99 till -0.90 0.90 till 0.99 
Perfect relationship -1.00 1.00 
 
As indicated in Table 4, teacher learning behavior was significant, positive and very strongly correlated with clan 
organizational culture (r =  0.726; p<0.01), result based organizational culture (r = 0.723; p<0.01), and bureaucratic 
organizational culture (r = 0.709; p<0.01). In addition, it was substantial to very strong correlated with adaptive 
organizational culture (r = 0.554; p<0.01). This means that, to a great extent, an increase in the clan, result-based 
and bureaucratic organizational culture is associated with an increase in the level of teacher learning behavior; and 
to a substantial to very strong extent, an improvement in adaptive organizational culture is associated with an 
increase in the teacher learning behavior. 
Table 4. Correlation coefficient between types of organizational culture and teacher learning behavior. 
Variables X1 X2 X3 X4 
Teacher learning behavior (Y) 0.554** 0.723** 0.726** 0.709** 
Adaptive organizational culture (X1) 1.00 0.557* 0.452** 0.382** 
Result-based organizational culture (X2)  1.00 0.601** 0.575** 
Clan organizational culture (X3)   1.00 0.613** 
Bureaucratic organizational culture (X4)    1.00 
 
5.4. Significant predictor for teacher learning behavior  
To identify the significant predictor for teacher learning behavior, a Stepwise regression and analysis was carried 
out. In this analysis, the four types of organizational culture were treated as predictor variables, while teacher 
learning behavior was treated as the dependent variable. The purpose of estimating this regression equation was to 
identify the types of organizational culture that have significant impact on teacher learning behavior, that is the types 
of organizational culture which constitute the predictors for teacher learning behavior. 
In this analysis, the size of the standardized coefficient (β) directly indicates the importance of these predictors 
relative to one another. In the context, clan organizational culture (β = 0.303) was the most important predictor, 
followed by result-based organizational culture (β = 0.287), bureaucratic organizational culture (β = 0.304), and 
adaptive organizational culture (β = 0.141), in that order. As shown in Table 5, the summary statistics of the 
estimated regression equation show the variables for which the coefficients are statistically significant. 
The estimated regression equation was significant at 0.01 (p<0.01), implying that all the four predictor variables 
(clan, result-based, bureaucratic and adaptive organizational culture) that have an impact on teacher learning 
behavior; thereby qualifying these to be the predictors for the latter. In brief, these four variables have a linear 
relationship with teacher learning behavior. The adjusted R2 being 0.713 in Table 5 shows that the impact of clan 
organizational culture was 52.3 percent, result-based organizational culture was 12.7 percent, bureaucratic 
organizational culture was 5.1 percent, and adaptive organizational culture was 1.2 percent. In conclusion, the four 
variables account for 71.3 percent of variation in the dependent variable. The following multivariate linear 
regression model shows the relationship between the predictor variables on the dependent variable. 
Table 5. Multiple regression of organizational culture and teacher learning behavior. 
Variables Adjusted R2 Change 
of R2 
p 
Clan organizational culture (X3) 0.523 - 0.001 
Result-based organizational culture (X2) 0.650 0.127 0.001 
Bureaucratic organizational culture (X4) 0.701 0.051 0.001 
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Adaptive organizational culture (X1) 0.713 0.012  
 
In conclusion, the four variables account for 71.3 percent of variation in the dependent variable. The following 
multivariate linear regression model shows the relationship between the predictor variables on the dependent 
variable. 
Unstandardized score: Ŷ = 0.336 + 0.248(X3) + 0.252(X2) + 0.240(X4) + 0.171(X1) 
Standardized score: Ŷ = 0.303(X3) + 0.287(X2) + 0.304(X4) + 0.141(X1) 
6. Discussion 
On this line of reasoning, this study was conducted to examine the respondents’ perception of organizational 
culture and its impact on teacher learning behavior in Nongkhai municipality schools, Nongkhai province. The 
findings of this study revealed that bureaucratic organizational culture was at the highest agreement level. This may 
be because Nongkhai municipality schools are under the jurisdiction and supervision of the government’s 
management, government administrative structure, and a bureaucracy system that formalizes regulatory compliance. 
This is consistent with the findings of Phichet Suangpo, Wattanee Phumipattarakom, and Theethanik Siriwoharn 
(2010) regarding the relationship between organizational culture and motivation in the workplace of the Department 
of Groundwater Resources that the bureaucratic organizational culture affects the incentive and motive to work of 
the personnel, and it is at high level. 
Generally, the behavior of the individual learning of teachers was at high level for every domain. This may be 
due to initiative is to create new ideas and innovations in learning. Teachers must try to think of new ways to teach 
and attract the attention of the learners so that they always want to learn. Hence, teachers are able to comply with 
version 2 for the needs of educational reform. Therefore, they could continue to develop new ideas efficiently. This 
finding is consistent with Rogers von Oech’s finding (referred to the Office of Educational Council, 2007) that an 
individual with initiative will be able to face various obstacles without retreating, will receive all the experience 
without avoiding or escaping, and will work for his or her own pleasure, not for evaluation purpose or praise from 
others.   
The finding of the relationship between types of organizational culture and teacher learning behavior indicates 
that the correlation coefficient is positively related. In summary, among the five types of organizational culture, clan 
organizational culture had the strongest association with teacher learning behavior while adaptive organizational 
culture had the weakest association with teacher learning behavior. This is possible due to the organizational culture 
is a key factor in management and various tasks have been arranged in order to meet its target, particular clan 
organizational culture. It is also a valuable mechanism to stimulate and promote personnel within the educational 
institute to learn and work efficiently. This is consistent with Daft’s (2002) concept that clan organizational culture 
tends to have more social learning process. A good management of human resources makes teachers feel a sense of 
ownership and loyalty to the organization. They are also proud to be a part of the organization, voluntarily enjoy 
learning on their own, support each other, and happy to work together to enhance and develop the organization.   
All the four types of organizational culture have predictive power of 0.713 which is significantly at 0.01. 
Therefore all the four types of organizational culture are able to predict the outcomes of teacher learning behavior, 
with clan organizational culture affects the most on teacher learning behavior. The clan organizational culture makes 
teachers feel a sense of ownership and better commitment, added with mutual support and generosity which results 
in happy learning and working environment compared to other types organizational culture.  This is supported by 
Daoruwan Thawinkan (2009).  Daoruwan Thawinkan stated that organizational culture is a main factor that helps 
organizational members to understand their work and choose the right approach to solve problems. When working 
together, organizational members must understand the importance of organizational culture that relates to the way of 
thinking, belief, and conduct which in turn will result in the successful management of the organization. 
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7. Conclusion 
The results of this study revealed that school administrators should recognize the importance of organizational 
culture development as all the four types of organizational culture are able to affect and promote the teacher learning 
behavior. Since the effect of clan organizational culture is the most on teacher learning behavior, school 
administrators should plan and implement related policy as their priority to encourage positive learning behavior 
among the teachers. In addition, school administrators should provide time and user friendly for accessible to 
advanced and appropriate information and technology facilities to assist teachers, thus stimulate and encourage 
teachers to possess good learning habits so that teachers are able to perform an interesting and high quality teaching 
and learning process.  
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